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Abstract 
 The aim of this study is to investigate the relationship between 
emotional intelligence skills and self-efficacy levels among physical 
education teachers from the teachers' own perspective. The researchers 
developed two scales that measure the emotional intelligence skills; and 
another one to measure self-efficacy levels for physical education teachers. 
These two scales were applied on (70) teachers from public and private 
schools of the Salt Directorate of Education in Jordan. The results show a 
strong relationship between the emotional intelligence skills and self-efficacy 
levels among physical education teachers. Therefore, the results also showed 
that the physical education teachers have high levels of emotional 
intelligence skills and self-efficacy levels. Also, the results show the 
presence of statistically significant differences between teachers in the 
emotional intelligence skills for the benefit of male teachers, and between 
public and private schools for public schools. The researchers have 
recommended that it is necessary to teach some training programs about 
emotional intelligence to physical education teachers in both public and 
private schools and universities. 
 
Keywords: Emotional Intelligence, Self-Efficacy, Physical Education 
Teachers 
 
Introduction and Background 
 Consequently, there has been an outbreak of uncontrolled sensual 
emotions, where no one is safe from dangers. The unhealthy emotional 
expression has accelerated and is now considered to be very dangerous. 
Anger waves usually lead to crimes; depression leads to suicide; and some 
grieve cases might result to psychological problems (Hubble, 2015). 
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Aristotle stated: it's rather easy to get mad at someone, but it's a hard thing to 
be mad at the right person, at the right time, and in the right place for the 
right reasons. Technological progress has contributed to solving and 
explaining many conflicts of the brain and its physiological compositions 
such as emotions, anxieties, love, and hate. Emotional quotient explained 
why people with high intelligence may fail in life, and why people with low 
intelligence could be successful. 
 Evaluating the person according to his/her intelligence while ignoring 
the emotional side is considered to be a mistake. Therefore, these emotions 
assist the brain to find new ideas and solutions to problems (Hakkak et al., 
2015). For example, once the person feels hungry, the brain starts to think on 
how to get food. Its influence also affects the physiological side by 
increasing the blood flow in cases of anxiety. In addition, it also increases 
the heartbeats due to fear. Emotional intelligence has its basics, although it 
was discovered in the early nineties. It requires a significant interest from 
researchers due to the revolution in the world to solve the problems people 
are facing and their influences (Pfeiffer, 2001).  
 The concept of emotional intelligence has great interest because of its 
efficiency in adapting people's abilities to the needs of life. It has also been 
widely used in modern articles and researches. Brackett et al. (2011) and 
Bar-On (2006) pointed the importance of emotional intelligence skills for a 
person to live a successful social and scholar life in contrast with intellectual 
intelligence. 
 The ability of the physical teacher to adapt with his students depends 
mainly on the recruitment of his mental and emotional abilities. Therefore, 
the successful teaching process in this case is dependent on the teacher's self-
efficacy. It also depends on his emotional experiences and knowledge to 
fully understand students' actions and emotions. In his study, Alexandre 
(2013) explained the relationship between the emotional intelligence of the 
physical teachers and their self-efficacy. Thus, this is because students have 
different athletic abilities in such a way that the teachers should be able to 
deal with these problems and find proper solutions. Furthermore, 
Abdovahabi (2012) approved the positive relationship between the emotional 
intelligence of the physical teachers and their self-efficacy. The success of 
the teaching process depends on the skills that the teacher has. Also, Ahadi 
(2009) discussed the previous relationship. Thus, his study showed that a 
fulfilled skilled emotional intelligent teacher is the one capable of presenting 
efficient behavioral scholar duties. Also, he emphasized the importance of 
training the teachers who lack emotional intelligence skills. Therefore, these 
skills affect the degree of interaction between them and their students. 
Moafian & Ghanizadeh (2009) stated that for physical teachers to be able to 
solve problems, they should have emotional intelligence skills. Kaufhold & 
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Johnson (2005) also stated the importance of developing emotional 
intelligence skills for physical teachers. As such, they would encourage their 
students to solve their own problems more efficiently. Based on the lack of 
Arabic studies concerning emotional intelligence skills for physical teachers, 
this study is important in identifying emotional intelligence skills and their 
relationship with self -efficacy from the teachers' perspective. 
 Psychologists often use the term intelligence to point out the person's 
ability to perform intellectual processes. Also, intelligence refers to 
intellectual abilities such as correlating concepts, the ability to judge, 
conclude, abstract thinking, and solve problems. Emotional intelligence also 
contains emotions, moods, and the evaluation of feelings and senses 
(Gayathri & Meenakshi, 2013). Goleman (1995) pointed that each brain has 
two dimensions: the reasonable side that deals with the relationship between 
things, and the emotional side that deals with emotions. Although these sides 
are contrary, the stronger side overtakes the person's personality. 
 Consequently, humanitarian sciences and natural sciences vary in its 
identification of intelligence. Thus, this is dependent on the researcher’s 
point of view. Thorndike approached one of the emotional intelligence's 
dimensions known as social intelligence. It was identified as the ability to 
convince others and let them obey you whether or not they approve of it. In 
1960, a book was released that made a big fuss about the intelligence tests. 
Furthermore, it discussed the concept of social intelligence and how useless 
it was (Goleman, 1995). Until Gardner changed the traditional concepts of 
intelligence and developed a multi intelligence theory, he had a main role in 
the rise of emotional intelligence. Therefore, his model contains two types of 
intelligence which are intrapersonal and interpersonal (Freedman, 2015). 
 In 1988, Revein Baron attempted the first trial to measure emotional 
intelligence. However, he was the first person to use the concept of 
emotional intelligence coefficient (EQ) (Cherniss & Goleman, 2006). Then, 
a new version of emotional intelligence meter was evolved which is 
dependent on our efficient understanding of ourselves and others (Bar-on, 
1997). In 2006, he divided emotional intelligence into five main components 
and fifteen sub-components (Bar-On, 2006). Consequently, Salovey and 
Mayar have published an article about emotional intelligence and have 
identified it in few ways. Emotional intelligence is composed of particular 
fields such as knowing his/her own emotions, realizing feelings, and having 
self-motivation. Also, emotional intelligence is the person's ability to 
positively deal with his/her emotions as well as that of others (Zeidner et al., 
2009). They should know the emotions and feelings of the staff and 
individuals studying in these centers. In addition, they should be aware of 
their own feelings and emotions and try to control them in order to achieve 
the organizational goals at the highest speed and with the best quality 
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(Hooshmand, 2007). Emotional intelligence is a broad concept involving a 
wide range of individual skills and abilities. Therefore, it usually refers to 
interpersonal and intrapersonal skills that are beyond a specific area of 
previous knowledge of IQ, technical, or professional skills (Khanmohamadi, 
2008). Emotional intelligence has been used by many scientists. Rahnavard 
(2008) stated: "emotional intelligence is the person's ability to deal with 
his/her feelings to achieve happiness for him and others.”  
 Fisher & Ashkanasy (2000) identified it as "the ability to control 
affections, impulsions, and flexibility while dealing with others." Therefore, 
we can conclude on the following: 
 - Emotions are the motivators and forces behind a person's attitude. 
 - Emotional intelligence can be developed and promoted. 
 - Emotional intelligence includes skills as self-distrainment and the 
understanding of others. 
 - Righteous values should be planted in our children. 
 Emotional intelligence is a developing field that should be taken care 
of. Therefore, the understanding of emotional and intellectual intelligence 
depends on the comprehension of the human brain. Consequently, Johnson 
(2008) came up with four dimensions concerning emotional intelligence: 
 1- Perceiving Emotions: This is concerning the person's ability to 
distinguish accuracy from inaccuracy, and truly express these emotions. 
 2- Using Emotions: It is the ability to properly use emotions, as well 
as using them in other intellectual processes. 
 3- Understanding and Analyzing Emotions: It is the ability to 
categorize emotions into complex emotions such as loving and hating 
someone at the same time, and the ability to understand the meaning behind 
these emotions. 
 4- Managing Emotions: It represents the ability to recognize self-
emotions as well as others' and depress negative feelings while expressing 
positive ones. 
 Therefore, every person has unique emotional intelligence skills that 
form the base for psychological adaptation as well as in controlling stress 
and negative feelings. It also considered the main factor in his/her success, 
especially in modern science and technology environment. Many situations 
proved that people with high emotional intelligence rates were able to fully 
identify their feelings and manage to deal with the feelings of others. Thus, 
these people are found to be more successful in their lives and more self-
content. In addition, those with low rates of emotional intelligence usually go 
through psychological fight that destroys their concentration in life and 
prevent them from clear thinking. Therefore, it is one of the most important 
concepts that integrate various cognitive and non-cognitive aspects such as 
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thinking and emotion which has been discussed in recent years. Furthermore, 
it is used in contrast to cognitive intelligence (Nowzari, 2015). 
  Emotional intelligence is considered a main factor to overcome some 
psychological crisis. Therefore, many studies have shown a relationship 
between emotional intelligence and self-efficacy and the value of life 
(Alexandre, 2013). Other studies have showed a negative relationship 
between emotional intelligence and behavioral perplexities. Due to the fact 
that many researchers have developed training programs to develop 
emotional intelligence skills, the results of those studies were very effective 
in decreasing the intensity of the behavioral perplexities, improving life 
quality, and increasing the efficacy of physical education teachers to be more 
collaborative with their students (Mathews et al., 2004).  Haque & Sanaker 
(2013) stated that it is important to study emotional intelligence. Hence, it is 
considered one of the most important topics in psychological science. This is 
based on the fact that emotions affect people's behaviors and their functions 
in their daily life. 
 The physical education teacher is considered to be a major member in 
the educational process especially for students who are interested in physical 
activities. Physical education has many goals in both the social and 
educational life of students. In addition, physical education teacher is a 
positive role model to his students because they imitate his moves and skills 
(Nodding, 2002). Therefore, physical education teachers are obligated to be 
trained and are qualified to be able to manage the classroom and reach their 
goals. These goals includes the healthy growth of emotional and physical 
sides of the students. The teacher should not concentrate on the intellectual 
side and neglect their emotional side. Thus, this may result in the loss of 
many information. Also, it might allow fear to prevent students from 
performing mental processes and feel insecure (Zeidner et al., 2009). 
 The physical education teacher's performance and interaction with 
his/her students requires self- restraining and control over his/her feelings 
(Hafezi et al., 2011). The teacher should not be under any psychological 
stress that could affect his/her performance and interaction with students 
(Ladan et al., 2010). Therefore, the teacher with high emotional intelligence 
skills is the least teacher to deal with psychological stress. This is because 
this requires him/her to form positive relationship with the students by 
carefully dealing with their emotions and controlling his/her own reactions. 
Consequently, it also entails managing and understanding the students' 
feelings and sympathizing with them. Emotional health is really important in 
having an effective teaching process (Goleman, 2001). 
 The importance of the physical education teacher and the students' 
love for his/her class imposes them to have special personal characteristics. 
Thus, this is the purpose of this study. Also, this is because emotional 
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intelligence is an important prerequisite for the success of the educational 
process. Many studies have proven a relationship between emotional 
intelligence and the self-efficacy of the physical education teachers 
(Abdolvahabi et al., 2012). 
 The concept of self-efficacy first started from the social intellectual 
theory by Bandura. This states that the person's beliefs towards his/her own 
abilities have a great influence on his/her choices, problem solving, and 
persistence in overcoming obstacles. It can also reduce exhaustion and 
depression that might face him/her while solving many problems (Hoffman, 
2013). Furthermore, the person will become more self-efficient and 
optimistic. He will also be able to achieve his/her goals without getting into 
unexpected problems. This is because self-efficacy is identified as the 
person's beliefs about his/her abilities and performance which could affect 
his/her practical life (Iroegbu, 2015). Consequently, self-efficacy can be 
developed by four sources: 
 - Excellent Experience: It is about achieving a task. Also, it is 
considered to be the most effective means of attaining self-efficacy. 
 - Observing the Performances of Others: This entails the careful 
observation of the performances of others. It considers others as role models 
while trying to solve problems. 
 -Social or Verbal Persuasion: It involves getting encouragement from 
others. This helps in promoting self-efficacy. This is because people tend to 
discuss the steps that led them to achieve a task more than the task itself. 
 - Psychological State: This involves the person’s feeling of 
achievement, which is called physical arousal. Furthermore, it is related to 
happiness and physical relief after accomplishing something (Bandura, 
1999). 
 When physical education teacher posses self-efficacy levels, he/she 
would be more creative and experienced. Emotional intelligence and self- 
efficacy are related. Therefore, this was proven by many studies (Samuel, 
2007). The teacher should be emotionally intelligent and self efficient to 
achieve his/her educational tasks. Darvish et al. (2011) confirmed that having 
high rates of self-efficacy could mean that the teacher has good emotional 
intelligence. For example, if the teacher has self awareness and problem 
solving skills as main cofactors in emotional intelligence, he/she will 
definitely be highly rated on the self-efficacy parameter (Abdolvahabi et al., 
2012). Mouton et al. (2013) also stated that having high emotional 
intelligence rates could be related to high self-efficacy rates as well. 
Abdovahabi et al. (2012) proved that there is a relationship between 
emotional intelligence dimensions: emotional awareness, problem solving 
abilities, and self-efficacy. Esmaeel et al. (2013) also pointed out that there 
are statistical differences in work pressure between physical education 
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teachers and other teachers. Thus, the physical education teacher suffers the 
least from work pressure. Mousavi et al. (2012) emphasized the relationship 
between emotional intelligence dimensions and motivation as well as 
occupational contentment. Babak et al. (2013) also said that emotional 
intelligence is not related to psychological skills, but related to management 
strategies. Tok & Morali (2009) in his study pointed out the relationship 
between emotional intelligence and achievement for physical education 
teachers. The study of Yarmohammadi & Taghibigloo (2013) focused on the 
physical education teachers' emotional intelligence skill which includes 
social skills, motivation, and empathy. Also, the results showed statistical 
differences between genders in their emotional intelligence skills, which took 
the male side. Thelwell et al. (2012), in his study, emphasized the importance 
of developing the emotional intelligence skills of physical trainers. 
 The skills of emotional intelligence for physical education teachers 
are very important because the students' performances are full of emotions 
during their classes. This requires a fully qualified emotionally intelligent 
and self-efficient teacher to be able to manage and control their emotions. 
 
Problem Statement  
 The problem of the study occurs in an attempt to recognize the 
physical teachers' emotional intelligence skills and their relationship with 
their self-efficacy levels from the teachers' point of view. Considering the 
gender and the type of the school variables, the problems emerged from the 
following questions: 
 1- What are the emotional intelligence skills of the physical teachers? 
 2- What are the self-efficacy levels of the physical teachers? 
 3- Is there any relationship between emotional intelligence skills and 
self-efficacy levels among the physical teachers? 
 4- Are there any statistically significant differences of emotional 
intelligence skills in the perspectives of the teachers due to their gender 
(Male or Female)? 
 5- Are there any statistically significant differences of emotional 
intelligence skills in the perspectives of the teachers due to their school type 
(Public or Private)? 
 
Methodology 
 The researchers used a quantitative approach to gather and analyze 
the study data. The study instruments were applied to a sample of physical 
education teachers from the Salt Directorate of Education in Jordan during 
the 2015/2016 year. Therefore, Table (1) shows the study sample according 
to gender variables. 
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Table (1). Study sample according to teacher's gender 
Gender Total 
Males Females  
2 5 7 
35 22 57 
2 3 5 
1 - 1 
40 30 70 
 
Study Instruments 
 In attaining the study goals, the researchers have developed two 
scales: the emotional intelligence skills' scale and the self-efficacy levels 
scale. Thus, this is described as shown below. 
 First: Emotional Intelligence Scale: Researchers developed Schutte 
scale (Schutte et al., 1998) which was used in measuring the emotional 
intelligence skills. The researchers have translated the scale to Arabic. Thus, 
the scale composed of four major dimensions: 
 1.Optimism: It is composed of (14) items 
(2,3,4,7,10,14,16,17,20,23,24,27,28,31). 
 2. Social Skills:  It is composed of (8) items (5, 15, 18, 25, 29, 30, 32, 
33). 
 3. Appraisal: It is composed of (6) items (9, 10, 12, 19, 21, 22).  
 4. Utilization: It is composed of (5) items (11, 13, 26, 27, 30). 
 The researchers conducted validity and reliability coefficients of the 
emotional intelligence scale as follows: 
 A. Content Validity: The validity of the items was checked 
structurally and linguistically. Thus, it is convenience towards the 
dimensions in the first place, and then towards the study instrument. The 
researchers have shown the primary version tools to some specialists in 
several fields: appraisal, physical education, and educational psychology. 
Subsequently, the researchers took notes from the judges. Nevertheless, their 
agreement percentage should be 80%. Some changes were made such that 
the final version was composed of (32) items divided into four dimensions. 
In addition, one item was deleted due to the judge’s opinions. 
 B. Structural Validity: The researchers calculated the relation 
coefficient between the item and the dimension. Therefore, they calculated 
the relation coefficient between the item and the dimension while taking the 
deleted item under consideration. This item was less than 0.30, which results 
into the deletion of two items (7, 27). 
 The corrected item's coefficients were 0.32-0.56 to the optimism 
dimension, 
 0.33-0.66 on the social skills dimension, 0.41-0.68 on the appraisal 
dimension, and 
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 0.41- 0.68 on the utilization dimension. The corrected items along with their 
dimensions had 0.33-0.72 on the optimism dimension and 0.36-66 on the 
social skills. Furthermore, the appraisal dimension got 0.38-0.70 and 0.42-
0.69 for the utilization dimension. The binary connective coefficients for the 
total score of emotional intelligence skills scale and their dimensions are 
shown in the table below. 





Appraisal Utilization Total 
Optimism 1     
Social skills 0.53 1    
Appraisal 0.45 0.54 1   
Utilization 0.55 0.64 0.67 1  
Total 0.68 0.90 0.77 0.72 1 
 
 The previous Table (2) showed that the relations between the 
dimensions and the emotional intelligence skills scale have varied between 
0.68-0.90. Also, the relations between dimensions have been 0.45-0.67. 
Therefore, this implies a single dimensional scale. 
 C- Scale Reliability: The researchers have chosen a sample of (30) 
teachers who were not included in the study sample. As such, they make use 
of test- retest method. After two weeks of the first application of the study, 
the purpose of the study is used to measure the stability of the study. This is 
done using Person's coefficient. Also, the internal consistency is calculated 
using Cronbach’s Alpha coefficient. 
Table (3). Shows Reliability Score for Each Sub-scale emotional intelligence skills 
Dimensions Test- Retest Internal  
Consistency 
Sum of Items 
Optimism 0.88 0.82 12 
Social skills 0.93 0.80 8 
Appraisal 0.83 0.83 6 
Utilization 0.84 0.76 5 
Total 0.92 0.92 31 
 
 Second: Self-Efficacy Scale: Schwarzer & Jerusalem (1995) scale 
was used as well as the bandura (1997) scale while phrasing the items. The 
researchers phrased (20) items for the self-efficacy levels, and found the 
validity and reliability coefficient.  
 A. Validity: The content validity was checked by the items accuracy 
as well as linguistically. The researchers previewed the primary version of 
the self-efficacy scale to some experts in several fields such as appraisal, 
physical education, and educational psychology. Hence, they took notes from 
them considering the item adjustments. In addition, none of the (20) items of 
the scale were deleted. 
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 B. Reliability: The researchers choose a sample of (30) teachers who 
were not included in the study sample to perform test- retest method using 
the Pearson correlation. The stability of the scale was 0.85, which is suitable 
for the study purposes. 
 
Results and Discussion 
 The purpose of this study was to recognize the emotional intelligence 
skills and self-efficacy levels for the physical education teachers from both 
teachers and students perspective. The answers to the study questions are as 
follows: 
 First Question: What are the emotional intelligence skills of the 
physical teachers? The means and standard deviations of the study tools were 
calculated. This is done by considering the arrangement of the study 
instrument dissentingly according to the means as shown in Table (4). 
Table (4). Means and standard deviations of emotional intelligence skills scale dimensions 
for the physical education teachers from the teachers' perspective 
Dimension 
Number 
Level Dimensions Means Standard Deviation 
1 2 Optimism 3.065 0.91 
2 4 Social skills 2.277 0.85 
3 3 Appraisal 2.725 0.88 
4 1 Utilization 3.77 0.77 
Total 2.959 0.852 
 
From the previous table, it is clear that emotional intelligence of the 
physical education teachers, as shown, depends on the fact that their degrees 
are within the mean. While considering the arrangement of their means for 
the scale dimensions, utilization came first followed by optimism. Appraisal 
came third, and finally was social skills. 
Emotional intelligence skills for the physical education teachers from 
the students' perspective and their grades were above mean. Thus, the 
arrangement of their means on the scale sub-dimensions include: social skills 
was at the first place, followed by appraisal, utilization, and finally by 
optimism. This is shown in Table (5) below. 
Table (5). Means and standard deviations of emotional intelligence scale dimensions for the 
physical education teachers from the students' perspective 
Dimension 
Number 
Level Dimensions Means Standard 
Deviation 
1 4 Optimism 2.234 0.82 
2 1 Social skills 3.877 0.77 
3 2 Appraisal 3.725 0.82 
4 3 Utilization 2.66 0.67 
Total 3.124 0.77 
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 The answers to the first question showed that the answers' mean of 
students were higher than the teachers themselves. The students believe that 
their teachers have emotional intelligence. As such, social skills earned the 
first place. This result is compatible to the studies of Mousav et al. (2012) 
and Thelwell et al. (2012). Hence, this is an indication of the good 
relationship between the students and their teachers, as well as the activities 
that physical education teachers perform. This could be due to the fact that 
most physical activities are performed outside the classroom which gives 
more freedom of communication between them. According to the teachers' 
perspective, the utilization dimension came first which indicates that 
physical education teachers are well aware of the feelings of others. In 
addition, they have good problem solving skills. This result was compatible 
with the study of Yarmohammadi & Taghibigloo (2013). The researchers 
explained these results as a consequence to the teachers'-students' 
interactions outside the classroom, as well as the teachers' understanding of 
the students' emotional needs more than any other teacher.  
 The least means were for the social skills dimension from the 
teachers' perspective. Hence, this was followed by optimism. The means, in 
general, were above expectations. As a result, this indicates that the teachers 
do have good emotional intelligence skills. 
 Second Question: What are the self-efficacy levels of the physical 
teachers? The means and standard deviation were calculated as shown in 
Table (6). 
Table (6). Self-efficacy levels of physical education teachers from the teachers' perspective 
No Items Mean Standard 
Deviation 
Levels Percentage 
1 How do I overcome obstacles? 3.78 1.17 3 75.6% 
2 Am I able to deal with life events 
effectively? 
3.42 1.17 4 68.4% 
3 Do I have good management skills while 
dealing with emergencies? 
3.94 1.53 12 78.8% 
4 Do I have sensible thinking when I face 
multiple choices in life? 
3.26 1.20 8 65.2% 
5 Do I benefit from my previous 
experiences to overcome future 
problems? 
3.52 1.29 7 70.4% 
6 Am I able to focus all of my intellectual 
abilities to achieve my goals? 
3.92 1.20 2 78.4% 
7 Am I able to improve my abilities to be 
stronger than I am already? 
4.10 0.97 1 82% 
8 Am I able to achieve my goals when 
someone stands in my way? 
3.47 1.06 11 69% 
9 Do I calmly deal with my problem 
because I am confident about my 
abilities? 
2.94 1.31 13 58.8 
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10 Am I able to deal with a new problem? 2.83 1.27 15 56.6 
11 Do I try to identify all the aspects of a 
problem before dealing with it? 
3.30 1.32 10 66% 
12 Am I able to organize my thoughts? 3.35 1.25 9 67% 
13 Am I able to be a lovable person? 3.53 1.14 5 70.6% 
14 Do I easily accomplish future plans? 3.42 1.17 6 68.4% 
15 Do I keep trying to achieve my goals 
even after failing few times? 
2.96 1.34 14 59.2% 
16 Am I persistent if I failed in something? 2.78 1.17 17 56% 
17 Am I patient when dealing with tough 
situations? 
2.60 1.53 20 52% 
18 Do I feel others believe in me? 2.80 1.20 16 56% 
19 Am I qualified to overcome future 
problems? 
2.70 1.29 19 54% 
20 Am I able to help others to solve their 
problems? 
2.75 1.20 18 55% 
 
 From Table (6), we noticed that the mean answer on the self-efficacy 
scale varies between 2.60 - 4.10. Furthermore, it also varies with a 
percentage of 52% - 82%. The item that says "Am I able to improve my 
abilities to be stronger than I am already?" took first place with a mean of 
4.10. Thus, this is a clear indicator that physical education teachers are 
capable of improving their skills and become stronger to deal with future 
problems. The item "Am I patient when dealing with tough situations?" came 
last. Thus, this item indicates that physical education teachers are not patient 
while dealing with tough situations. From the self- efficacy scale, all the 
answers were above (2.75), which indicates that teachers do have self-
efficacy according to their answers. 
 Third Question: Is there any relationship between emotional 
intelligence skills and self-efficacy levels among the physical teachers? 
Thus, the Pearson correlation coefficient was used to measure the 
relationship between emotional intelligence skills and self-efficacy levels for 
the physical education teachers. Table (7) clarifies this relationship. 
Table (7). Correlation between the dimensions of emotional intelligence skills and the total 
score of self- efficacy levels  
Dimensions of Emotional 
Intelligence  
Total Score of Self-efficacy 
Scale 
Optimism 0.90 




 Table (7) showed that the correlation between emotional intelligence 
dimensions and the total degree of self- efficacy scale was high. Thus, this 
indicates a strong connection between emotional intelligence skills and self- 
efficacy levels for the physical education teachers of the Salt Directorate of 
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Education. This result is confirmed by some previous studies such as the 
study of Abdolvahabi et al. (2012) and Mouton et al. (2013). Subsequently, 
their studies gave a clear indication of the compatibility between the results 
of the previous studies and our study results. 
 Fourth Question: Are there any statistically significant differences of 
emotional intelligence skills in the perspectives of the teachers due to their 
gender (Male or Female)? To answer this question, the independent sample t 
test was used as shown in Table (8). 
Table (8). Differences between emotional intelligence skills according to gender 














0.02 Female 30 3.25 10.6 
  
From Table (8), the mean levels of emotional intelligence were 
positive (3.87) for male teachers, and is higher than the female teachers' 
mean (3.25). Furthermore, it is also positive. The table also shows statistical 
differences between males and females teachers, where the (T) value was 
3.31. This result clarifies that the male teachers are more focused and 
interactive than the female teachers. In addition, this result is compatible to 
the study of Esmaeel et al. (2012) as well as the study of 
Mousav et al. (2012). Hence, this means that male teachers have higher 
emotional intelligence than female teachers. 
 Fifth Question: Are there any statistically significant differences of 
emotional intelligence skills in the perspectives of the teachers due to their 
school type (Public, Private)? To answer this question, the (T) independent 
sample test was used. Thus, this is seen in the Table (9) below. 
Table (9). Differences between emotional intelligence skills according to school type 
Type of 
School 













0.00 Private 15 3.16 9.40 
 
 From Table (9), it is clear that emotional intelligence values for the 
physical education teachers in the government schools was positive (3.88). 
Thus, this is higher than the private schools' that got 3.16. This is also 
positive. The table showed that there were statistical significant differences 
in the means of both government and private schools. Hence, this was in 
favor of the government schools, where (T) value was (5.20). This result 
showed that government schools' teachers care more about the emotional 
skills rather than private schools' teachers. 
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Recommendations 
 1. The study of emotional intelligence skills should be taught in both 
government and private universities. 
 2. Training programs should be developed for physical education. 
 3. The relationship between emotional intelligence levels and self-
efficacy for the physical education teachers should be studied. 
 
Conclusion 
 In conclusion, the primary aim of the current study was to 
investigate the relationship between emotional intelligence skills and self-
efficacy levels among physical education teachers from the teachers' own 
perspective at Salt Directorate of Education in Jordan. Therefore, this has 
involved a variety of activities. We reviewed the relevant literature, asked 
working professionals, consulted experts, and we statistically tested the 
scale. In addition, we have shown above, the procedure of developing two 
scales: the emotional intelligence skills' scale and the self-efficacy levels 
scale.  
 Content and structural validity were evidenced in the two scales. 
Correlation coefficients were used to evaluate the stability of the scales. 
Also, it was concluded that the scales demonstrated good test-retest 
reliability. Piloting the scales suggests that it is easy to administer 
instruments and it is understandable. Therefore, they are expected to have 
high response rate. 
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